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This tool draws on a range of expertise in the teaching and learning of citizenship education. It is designed to be helpful to secondary and special schools, and will contribute to school improvement and help to raise standards. It provides a clear framework for subject leaders to understand where their school is in relationship to citizenship education and help them create a strategy in the context of the taught curriculum, the culture of the school and the links with the community the school is set within.

Sharing experience and good practice in citizenship education is extremely valuable. The self-evaluation tool is the practical outcome of work with teachers, helping them to effectively evaluate not only progress they have made in their citizenship, but also those very important links that this has to wider education policies. In delivering the Children’s Plan, the schools’ role in promoting well-being includes clear references to aspects of citizenship as do the duty to promote community cohesion and the recommendations of the report Teaching of Citizenship and Diversity. It also takes into account statements made by the Education and Skills Select Committee in the report on citizenship education, the OFSTED report on citizenship education Towards Consensus and the social and emotional aspects of learning. The principle of school self-evaluation will help schools prepare for inspection by OfSTED and contribute to raising the quality and standards of learning and teaching. Most especially this revised edition of the self-evaluation tool takes into account the aspirations of the new secondary citizenship education programme of study and QCA’s Big Picture of the curriculum. 

In addressing all the key areas for the successful implementation of citizenship, including the most challenging such as teacher assessment and student participation, all school leaders and teachers will find it of immense value in making judgements about the overall progress they have made in their school.

Sir Keith Ajegbo OBE, 

Education Consultant and DCSF Adviser for Citizenship education.

INTRODUCTION

Originally developed at the Department for Education and Skills (DfES) for the National College for School Leadership (NCSL), the self-evaluation matrix tool is available on line though ACT www.teachingcitizenship.org.uk. The revised self-evaluation tool enables school leaders and citizenship subject leaders to chart progress systematically in developing citizenship education in their own school using the revised citizenship curriculum, introduced to schools in September 2008. The tool helps school leaders to take a more holistic and integrated approach to citizenship education which links the components of; citizenship in the curriculum, citizenship in the school community and citizenship and the wider community beyond school. It can contribute to the School Self Evaluation required by OFSTED.

Self-evaluation Tool Matrix

Headteachers and citizenship leaders identify where they believe their school is in terms of practice in respect of the evidence provided by each of the six areas of development, Leadership, Resources and their Management, Teaching and Learning, Staff development, Monitoring and Evaluation and Parental and Community Involvement. Expressed in terms of four stages outlined in the rationale, Focusing, Developing, Established and Advanced practice, a school’s progress can be revisited regularly over time.

Monitoring Matrix and Action Planning Matrix

For each of the six areas and four stages of development, actions have been written to help school leaders and citizenship subject leaders to take the next steps in prioritising and carrying the citizenship agenda forward in their school. For example, a school may wish to make teaching and learning a priority, and of course, any school that is only at the focusing stage would necessarily need to make leadership a priority. The tables in this section provide space to plan and monitor your actions.

Headteachers and leadership teams can use the tool to evaluate implementation and progress through individual completion of the matrix and then comparison as a group in order to agree on the stage of development that the school is in and to agree the next steps. It can be used by subject departments or by the whole school staff, not only raising awareness, but also in reaching agreement over what needs to be done and identifying who will do it. 

However it is used, it will need revisiting to enable progress to be monitored and further actions to be identified.

This self-evaluation tool may prove useful to Advanced Skills Teachers, Regional Subject Advisers, consultants and LA inspectors in evaluating schools’ progress in the implementation of citizenship. It can also be used to identify areas of need for the continuing professional development of citizenship subject leaders, other teachers of citizenship, senior staff and governors.

RATIONALE

The purpose of the self-evaluation tool is to help schools assess where they are in the development of citizenship and to identify where they need to go next. The case studies describe examples of how four schools at different stages of development have implemented citizenship as a national curriculum subject and as a development that affects the life of the school community. 

Each school is working at one of the stages of development, as defined by the self-evaluation tool. 

You may find the picture of citizenship development in your own school entirely reflects one of these stages. However key areas may be at different stages in the school. Once you have identified for each key area which of the stages you best fit, use the ‘action’ section to help focus your citizenship development and plan the next steps. 

The revised citizenship education curriculum from September 2008 adheres to the principles of the QCA Big Picture. This secures the role of citizenship within the curriculum. The Aims of the Curriculum support the role of citizenship education in school. They direct that school pupils become responsible citizens who are well prepared for life and work, are enterprising, are able to work cooperatively with others, respect others and act with integrity. They understand their own and others’ cultures and traditions, within the context of British heritage, and have a strong sense of their own place in the world. They appreciate the benefits of diversity, challenge injustice, are committed to human rights and strive to live peaceably with others sustain and improve the environment, locally and globally. They take account of the needs of present and future generations in the choices they make and can change things for the better. 

Teachers will be able to find a variety of starting points for citizenship to develop of places where citizenship learning takes place, both in the classroom, in citizenship lessons and beyond. In addition, every subject in the curriculum has a responsibility to support citizenship teaching and learning and there is guidance within each subject programme of study that exemplifies this. Further support and guidance can be found on the QCA website http://curriculum.qca.org.uk/key-stages-3-and-4/subjects/ and also on the CfBT website at www.newsecondarycurriculum.org/
Case Study 1 • Focusing

Schools are at an early stage of Citizenship development. They may conflate the Framework for PSHE with Citizenship and the requirements for drugs, alcohol and tobacco education and sex and relationship education. 

Citizenship is not planned in a way to ensure the areas of knowledge and understanding are being addressed sufficiently. They may be complacent, believing that it is sufficient to have an ethos t hat promotes citizenship in the broadest sense. Issues might include: 

· No identified subject leader for citizenship or specialist staff. 

· Low status of citizenship with the Senior Leadership Team (SMT) and governors. 

· No vision as to how this area of learning can improve pupil achievement. 

· No assessment of citizenship. 

· No clear time for citizenship to develop in the curriculum. 

· No cross-curricular planning for citizenship.  

· No self-evaluation of citizenship has taken place. 

· No community involvement. 

· No pupil participation. 

Citizenship being delivered through ‘drop down’ days or suspended timetable.

The objective at this stage is to focus on what needs to be done to implement citizenship, who needs to do it and strategies for doing it. Key targets might include: 

· Developing a strategic plan for citizenship as part of the School Improvement or School Development Plan. 

· Fostering an ethos of shared development and decision-making. 

· Recognising difficulties and seeking solutions to them. 

· Improving co-ordination and action planning. 

· Raising expectations for pupil achievement. 

· Developing staff expertise and leadership.

Case Study 2 • Developing

Schools at this stage will be moving citizenship forward. Issues may still remain but there is a greater shared vision and understanding of the potential of citizenship to raise standards. An audit was taken to identify any existing strengths and to establish what needed to be introduced and work has begun to provide a core programme. There is interest from all class teachers for delivering aspects of citizenship. A policy for assessment is being discussed. Staff expertise is developing through training and support. There is an interest in citizenship amongst SLT and governors. Issues might include:

· An over reliance on published resources.

· A lack of subject specific knowledge.

· A need to improve teachers’ understanding of citizenship and skills to deliver it.

· Giving coordination of this to a named member of staff.

At this stage maintaining momentum is an imperative. Key targets might include:

· Focusing attention on the gaps in citizenship provision.

· Targeting specific areas for additional training and support.

· Bringing teaching and learning subject leaders together to strengthen planning across the school.

· Agreeing the assessment policy and planning for implementation.

· Keeping all members of staff, SMT and Governors well briefed on progress.

Case Study 3 • Established

Schools in this stage will have effective leadership and management structures at all levels. A coherent and planned programme of citizenship is developing with separate teaching time planned for. Distinct units of citizenship are now in place.  A policy for assessment is included in the citizenship development plan and a process to record achievement is in place. They will be using monitoring and evaluation techniques to identify areas for development and include all of the staff in these processes. They will have developed effective community links. Subject knowledge will be good with staff training needs identified, with the support of Citizenship AST where applicable, to further develop confidence in a broad range of active teaching and learning approaches. Objectives at this stage are concerned with establishing effective strategies and mechanisms to sustain and further develop the subject. 

Key targets might include:

· Making links with parents, governors and other members of the community.

· Using Information and Communication Technology (ICT) to improve teaching and learning.

· Identifying specific elements for development rather than general themes.

· Reviewing practice in the light of data to find out what works best.

· Ensuring that core and other experiences are sufficiently well planned to underpin pupils’ progress in citizenship.

· Developing the depth of pupils’ knowledge and understanding, enquiry and communication, and participation and responsible action.

Case Study 4 • Advanced
Schools at this stage will have very effective citizenship provision. Staff will have a shared vision and understanding, but will be flexible in how to alter it to meet the needs of pupils. 

The citizenship curriculum is discussed regularly at subject leaders’ meetings and provision has been adjusted to ensure it fully complies with the programme of study at Key Stage 3 and 4. 

A pupil led process for assessment has been developed where pupils are involved in recording progress, self and group assessment tasks and in writing annual reports to parents. Assessment underpins pupils’ progress into Key Stage 4 and leads towards recognition of achievement in citizenship, for example through the GCSE short course, the full GCSE after September 2009 or entry level course.

Subject knowledge will be good, but there are also good support systems for new staff. There is a strong focus on standards and achievement, based on high expectations of what all pupils can do in relation to their prior attainment. New technologies will be a key factor in further developments. Staff will be confident to let pupils have some say in setting the agenda and try out new ideas and strategies.

Objectives at this stage are concerned with innovation and new strategies to sustain the momentum and achievements from the previous stage and keep staff involved in developing themselves and standards across the school. Key targets might include:

· Increasing the strength of the linkage between the three concepts and processes of citizenship, so that pupils citizenship activity, their oral and written contribution, is based on well developed knowledge and understanding about becoming informed citizens. 

· Using research, the internet and other external sources to maintain momentum.

· Developing the use of ICT to support teaching and learning.

· Sharing best practice with other schools.

· Using detailed analysis of data to identify specific weaknesses.

CITIZENSHIP SELF-EVALUATION TOOL MATRIX 

1. Leadership 

	Key Area  

Number  
	1a  
	1b

	Key Area of 

Citizenship
	The school vision for Citizenship
	Leadership by headteacher

	Focusing  
	There is no collective or written agreement or understanding about Citizenship.  
	The headteacher has only a limited understanding of Citizenship. Support from SMT and the governors is limited.

	Developing  


	There is a statement which identifies the potential for a whole school approach to Citizenship.
	The headteacher understands the importance and value of citizenship and its potential impact on the school. 

Headteacher has the support o f the governors. The head teacher is aware of the implications of the Diversity and Citizenship Curriculum Review - subsequently referred to as the Ajegbo Review and developments at NCSL regarding training programmes for school leaders including the Leading from the Middle programme.

	Established  
	There is a well written vision statement which clearly articulates whole school approach to Citizenship shared by the school community. It is included in public documents available to parents including the school prospectus, making reference to the three aims of the revised National curriculum. The school recognises the importance played by Citizenship in its links with the community, for example through the Duty to Promote Community Cohesion.
	The headteacher has a thorough understanding of Citizenship and the need to involve all stakeholders in the community. Governors a re actively involved in citizenship events.

	Advanced
	There is an innovative vision statement for Citizenship reflected in the school aims. It recognises the potential impact of Citizenship on pupils, parents, staff and the community. Pupils understand the vision and have opportunities to contribute to what they want to learn and would like to do.
	The headteacher is pro-active in supporting the leadership group involving all stakeholders and has high expectations for the impact of Citizenship upon school improvement.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX 

1. Leadership (cont.)

	Key Area  

Number  
	1c    
	1d

	Key Area of 

Citizenship
	Citizenship policy statement
	Citizenship development planning

	Focusing  
	There is no policy statement.
	There is little Citizenship planning in school in any form. The school has not made use of the Citizenship Self Evaluation Tool. 

There are no clear references to Citizenship in relevant sections of the Ofsted Self Evaluation Form.

	Developing  


	There is an up to date policy with a statement which reflects the school’s work on Citizenship. Citizenship listed in the subjects provided by the school at Key Stage 3.
	There is an up to date plan for Citizenship with achievable targets. Funding has been allocated to the development of the subject. Reference to Citizenship is included in the School Improvement or Development Plan and is clearly highlighted in the Ofsted Self Evaluation Form.

	Established  
	There is a coherent policy statement which reflects the school’s work, matched to the school development plan.
	There is a medium term plan for Citizenship supported by targets that are costed and funding has been allocated. The Citizenship subject leader is keen to involve pupils in developing this work. The plan includes specific reference, where appropriate, to the Global Dimension, to Sustainable Schools, SEAL, the Five National Outcomes, the Ajegbo Review and the Duty to Promote Community Cohesion.

	Advanced
	There is a detailed and coherent policy statement reflected in current work, matched to the development plan and school aims. It is reviewed and updated regularly by all relevant stakeholders, including a committee of pupils. The school has developed a Citizenship Manifesto involving stakeholders.
	There is a long term and detailed 

Citizenship plan which shows targets, costings and commitment to develop the subject across the schools curriculum and culture.  This plan, which is also within the School Improvement or Development Plan, also considers impact on the community. 

The plan is reviewed and evaluated annually by pupils and staff and effective monitoring of developments takes place so as to help the school be aware of its contribution to major policy documentation e.g. Duty to Promote Community Cohesion.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX 

1. Leadership (cont.)

	Key Area  

Number  
	1e  
	1f

	Key Area of 

Citizenship
	Management of Citizenship
	Key decision making

	Focusing  
	There is no subject leader or if in post, has few skills, lacks knowledge and understanding, and makes minimal impact.
	Responses to initiatives are erratic and take place without due consultation.

	Developing  


	The Citizenship subject leader has received some training, has developed a core of provision, and is supporting those individuals teaching Citizenship.
	The Citizenship subject leader discusses Citizenship with the leadership team.

	Established  
	There is an experienced and skilled subject leader with good subject knowledge who leads and coordinates a whole school approach. Pupils are encouraged by Citizenship teachers to contribute to curriculum planning.
	Citizenship is regularly discussed at staff and at governor curriculum group meetings where pupil needs and views are taken into account. The school responds to key initiatives for example the Duty to Promote Community Cohesion.

	Advanced
	The Citizenship subject leader is highly skilled and trained, able to motivate staff, has the support of the head and all teachers, and involves the community as well as championing Citizenship across the school.
	There is a pro-active group for Citizenship which includes a democratically elected group of pupils, meeting regularly and driving Citizenship forward. It also involves parents, members of the community and governors.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX 

1. Leadership (cont.)

	Key Area  

Number  
	1g  
	1h

	Key Area of 

Citizenship
	Timetabling
	Recruitment and deployment of staff

	Focusing  
	Citizenship is not timetabled; it has an uncertain place in other subjects and tutor time or in ‘the broader life of the school’. 

There is little or no assessment, recording or reporting of Citizenship.
	There are no Citizenship trained staff. The teacher in charge of Citizenship may be unfamiliar with the subject and approaches to teaching and learning. It is assumed that any teacher can teach Citizenship.

	Developing  


	Citizenship is mainly found within PSHE, but without the capacity to provide the necessary range and depth of study. The two are sometimes blurred. Assessment is either non-existent or poorly administered.
	The school may not have recruited specialists but has identified an enthusiastic subject leader who seeks professional development and has the capacity to lead training in the school.

	Established  
	Citizenship is a timetabled subject in its own right or with substantial elements defined within an expanded PSHCE programme and the broader curriculum. There is at least one ‘specialist’. Effective assessment, recording and reporting is in place.  
	The school has recruited a trained Citizenship teacher to lead the subject and has sought to create a team to teach the subject. The subject leader has responsibility for whole school Citizenship and staff training as well as the teaching of the subject in lesson time. The school sees the value in recruiting further trained staff.

	Advanced
	Citizenship is a secure subject in the school; it has status, has secure financial support and is strongly staffed. There is no conflict with other subjects a t KS3/4. In addition to lesson time, there are a number of timetabled additional experiences including event days and space for pupil voice activities.
	The school ensures that it has a full complement of trained Citizenship staff. It encourages them to lead in the role of Citizenship beyond the classroom. The Citizenship team provide CPD for other staff, local primary schools and community partners. A school governor has responsibility for monitoring the impact of Citizenship in the school.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX 

2. Resources and their management

	Key Area  

Number  
	2a    
	2b

	Key Area of 

Citizenship
	Quality of Citizenship teaching and learning resources
	Access to resources

	Focusing  
	There are a few Citizenship teaching resources. Some or all of what is available is out of date. Teachers are over reliant on commercial resources which do not always meet the needs of pupils.
	There is no clear deployment. For example, distribution of resources are dependent upon the teacher in charge of citizenship.

	Developing  


	Though there are sufficient up to date resources to meet minimum standards and entitlement, the school has identified gaps in resource provision. Funding is available to meet these needs.
	There is a nucleus of appropriate resources augmented by material in a range of subjects and the school library.

	Established  
	There is a wide range of resources available to teachers and pupils. Pupils are able to access and choose resources themselves. Effective use is made of a variety of ICT resources and tools.
	All teachers have access to a wide range of resources. All pupils have access to resources to support their learning. There are good resources to support core Citizenship teaching and learning including CD ROMs and other media, web based technology and social networking.

	Advanced
	There is a wide range of quality resources including web-based materials. Pupils have contributed to the creation of resources. Resources clearly relate to all sections of the Citizenship curriculum at KS3/4, especially the identity and diversity and range and content strands, along with the Global Dimension. All resources are matched to needs and challenge/support inclusion, race and diversity.
	All pupils have opportunities to use their community as a resource and have access to visits, visitor activities, web-based resources, appropriate to their curriculum and their needs. There are good resources to support Citizenship teaching and learning throughout the school and across the curriculum.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX 

2. Resources and their management (cont.)

	Key Area  

Number  
	2c
	2d

	Key Area of 

Citizenship
	Use of Citizenship resources
	Selection of resources

	Focusing  
	There is an over-reliance on tasks linked to photocopied resources or single textbooks.
	There are no criteria for the selection of Citizenship resources.

	Developing  


	Adequate resources are used to support the teaching of Citizenship but the way they are used lacks focus and challenge.
	Resources are selected to meet the needs of individual topics within Citizenship but this is uncoordinated.

	Established  
	Resources are matched to the contents of the lesson and a mixture of teaching and learning approaches are used.
	There are clear criteria for the selection of resources to support teaching and learning throughout the school. Such criteria relate to the schools aims for Citizenship. 

Resources are regularly reviewed, revised and updated by the Citizenship subject leader.

	Advanced
	Resources are selected to support a wide range of teaching and learning approaches and to reflect diversity and inclusion. There is a programme for the replacement and purchase of resources.
	Teachers and pupils at all levels regularly review and assess the value of the resources that they and their teachers use. Pupils and teachers also discuss what other resources would be helpful, and there are opportunities for teachers and pupils to plan and develop resources together.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX 

3. Teaching and Learning

	Key Area  

Number  
	3a
	3b

	Key Area of 

Citizenship
	Citizenship in the curriculum
	Lesson planning

	Focusing  
	Citizenship is fragmentary. There is no scheme of work or it lacks detail and progression and sufficient reference to key aspects of the revised curriculum.
	Lesson plans have unclear learning objectives or demonstrate a misunderstanding of the intentions of the citizenship curriculum.

	Developing  


	There is a core of learning activities for Citizenship reflecting the key concepts and key processes of the programme of study. There is a programme of work that is informed by the QCA schemes of work or the school’s own plans f or Citizenship. It ensures progression of learning across the school.
	Most lesson plans have clearly focused learning objectives. Teachers make selective use of commercial lesson plans, schemes of work and resources.

	Established  
	Class teachers have a well planned and detailed Citizenship curriculum which shows that effective use has been made of key sources of guidance. As well as the revised National Curriculum, these might include QCA National Curriculum in Action, the Duty to Promote Community Cohesion, Sustainable Schools and Global Dimension.
	There are detailed lesson plans that identify a small number of key learning objectives, built around the concepts and processes in the revised Citizenship Programme of Study. Opportunities for reflection on learning are provided.

	Advanced
	All classroom teachers are aware of the revised curriculum. Schemes of work are regularly reviewed and developed. Participation is planned for, monitored and reviewed by staff and a democratically elected group of pupils. Citizenship is seen as more than just a curriculum subject.
	Citizenship lessons are very well planned. Teachers have understood how lessons and series of lessons can be driven by using concepts and processes. There are clear teaching objectives and learning outcomes that go beyond formal lessons and the classroom.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX 

3. Teaching and Learning (cont.)

	Key Area  

Number  
	3c
	3d

	Key Area of 

Citizenship
	Teaching and Learning
	Assessment

	Focusing  
	Teachers are uncertain of the purpose of the lesson, and employ a narrow range of teaching styles. Most pupils do not make progress in learning.
	Teachers assess pupils’ progress or achievement in an arbitrary way, if at all and this is not reported to parents/carers. There is no overall policy and teachers do not understand the importance of assessment in Citizenship.

	Developing  


	Lessons have good features, but teachers have insufficiently high expectations of the range and depth of work expected. Most pupils make some progress.
	Assessment takes place but lacks rigour. There is no mechanism for drawing on these assessments to show progress over time. The school has little understanding of the level descriptors for assessment of progression in Citizenship, but is making some use of the QCA Guidance on Assessing Citizenship at Key Stage 3.

	Established  
	Teachers use a wide range of teaching and learning approaches to deliver Citizenship with high levels of interaction for pupils. Most pupils make good progress.
	There is comprehensive assessment and recording of progress in Citizenship informed by the QCA Guidance on Assessing Citizenship used by all teachers. Some account of the level descriptions is made in planning future work. Teachers understand the difference between assessment for learning and assessment of learning. Pupils are involved in evaluating their work. Progress is reported fully to parents and commented on in annual reports.

	Advanced
	Teaching and learning approaches are matched to the lesson content and pupils’ learning needs, and encourage participation by all pupils. Most pupils make very good progress.
	Assessment is consistent and involves pupils in the process fully and identifies and celebrates their achievements. Pupils comment on both their progress and on ways this could be improved.  Reports to parents clearly show how pupils have made progress. Learning is personalised. Assessment identifies further needs and priorities for planning future work. A full range of activities informs assessment including t he Citizenship Studies GCSE and plans for using the level descriptions are well advanced.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX
3. Teaching and Learning (cont.)

	Key Area  

Number  
	3e
	3f

	Key Area of 

Citizenship
	Recording and Reporting
	Achievement

	Focusing  
	There is no formal process for recording progress or reporting citizenship education it to parents.
	Pupils do not know what is expected of them in Citizenship.

	Developing  


	The school is aware of its responsibilities regarding recording and reporting but references to Citizenship are conflated with reports on other subjects e.g.: PSHE or annual tutor report. There is no clear progression noted for knowledge and understanding or skills.
	Pupils know what is expected of them but teachers’ expectations are low and no account is taken of activities pupils may be involved in beyond school.

	Established  
	There is an individual subject report that identifies progress in all Citizenship in terms of the key concepts, key processes and student participation beyond the classroom.
	Pupils are clear about expectations in Citizenship. Achievement in Citizenship across and beyond school is recognised and celebrated by the school. Credit is given for active participation in school and community life. Pupils identify and reflect on progress of targets for Citizenship.

	Advanced
	Teachers and pupil’s cooperate to monitor progress. Pupils are actively engaged in the process of report writing along with key partners from the community where relevant.
	Pupils achieve well and make very good progress. They set their own targets and direct their efforts in areas of need. Very high attainment is displayed. All pupils have their achievements recognised and certified. The school ensures that at transition secondary schools are aware of pupil achievement.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX
3. Teaching and Learning (cont.)

	Key Area  

Number  
	3g
	3h

	Key Area of 

Citizenship
	Topical and Controversial issues
	Information and Communication Technology (ICT)

	Focusing  
	Teachers who teach Citizenship lack confidence and competence at handling sensitive and controversial issues.
	There is no use of ICT in Citizenship lessons.

	Developing  


	Some Citizenship teachers are aware of the controversial nature of some issues and are able to respond appropriately but this is not a consistent feature of the teaching.
	Teachers make occasional use of ICT in teaching and learning.

	Established  
	All Citizenship teachers have received training in handling controversial issues and responding to difficult questions. Controversial issues are not avoided in lessons. There is a comprehensive policy adopted across the school for approaching topical and controversial issues.
	All teachers use a range of ICT activities and resources to support teaching and learning. Displays reflect a range of ICT uses. Most teachers make good use of the interactive white board. Pupils regularly use ICT to support their work in citizenship.

	Advanced
	Controversial issues are seen as central to Citizenship, teachers encourage pupils to explore the issues and reflect on a balance of responses. Many teachers are confident in answering questions and exploring issues. Parents and the community are fully involved at times in such discussions in school.
	All teachers make imaginative use of ICT. Many teachers make excellent use of the interactive white boards. Pupils use ICT independently to support their own work in citizenship. Displays show innovative use of ICT in Citizenship. ICT is written into the whole school plan for Citizenship.




CITIZENSHIP SELF-EVALUATION TOOL MATRIX
3. Teaching and Learning (cont.)

	Key Area  

Number  
	3i
	3j

	Key Area of 

Citizenship
	Pupils’ participation in school
	Pupil participation in communities beyond the school

	Focusing  
	There are few opportunities for pupils to participate in decision making at any level, either in the citizenship lessons or in the broader life of the school. The school council is poorly developed and has little genuine pupil voice. No link is made between what is happening in Citizenship lessons and pupil voice.
	There are few formal links between the school and its local community. Any such links are unplanned.

	Developing  


	Some teachers have provided opportunities for participation beyond the classroom. There is a school council that has members elected from across the school. Teachers are beginning to plan activities in Citizenship lessons that can inform discussion and debate in the school council.
	The school has positive links with its local community. Partnerships are being developed and community members make frequent visits to Citizenship classes. There is an interest in school linking, both across the UK and beyond.

	Established  
	There is a coordinated policy enabling pupils to participate across and beyond the school, taking account of the curriculum opportunities in the Citizenship revised PoS. The school values pupil voice and encourages pupils to consider how they can effectively take action on their concerns. Citizenship is the home of much participation but other subjects in the school also contribute. Pupils make a contribution to planning Citizenship Days. Pupils use their participation skills to lead activities for their peers including clubs and societies.
	Citizenship lessons make a great deal of use of community partners. Young people are often involved in consultation activities with a range of NGOs such as CSV, DEC etc.

	Advanced
	Pupils and teachers work together with other adults. The school aspires to be a democratic school. Students take responsibility for activities in the school and community. There is a democratically elected group of pupils who have input into the Citizenship policy in the school. The head teacher ensures that there is a forum through which the whole school can have input into school development policy. The school sees pupil participation as central to its improvement and Citizenship lessons are a catalyst for pupils’ skills in this regard. Staff are used to pupils evaluating lessons and schemes of work. Pupils often help lead workshops for staff and peers on specific aspects e.g. Rights Respecting School and sit as associate governors on the school governing body.
	The school sees itself as integral to the local community and has a clear understanding of how the Citizenship curriculum can help develop its role in the community. Links with schools and communities from across the globe are established and impact on many aspects of school life.  


CITIZENSHIP SELF-EVALUATION TOOL MATRIX
4. Staff Development

	Key Area  

Number  
	4a
	4b

	Key Area of 

Citizenship
	Audit of staff skills and expertise
	Subject Knowledge of Citizenship

	Focusing  
	No structured audit has taken place. No-one knows what skills teachers may have for teaching aspects of Citizenship.
	The school is unaware of subject knowledge deficiencies and has not set any training in place.

	Developing  


	An audit has taken place which has identified gaps in provision and areas for whole school development. Some teachers have received training as a consequence.
	Most teachers have sound knowledge and understanding of Citizenship. CPD is available for teachers to improve this. The subject leader is the only specialist.

	Established  
	An audit of skills has taken place and teachers with particular strengths are able to share their expertise with other Citizenship teachers.
	Teachers have good knowledge and understanding of the Citizenship curriculum. There is a specialist citizenship team. The school takes advantage of Citizenship AST and local authority support. The school aspires to meet the Citizenship standards for SSAT Humanities College status.

	Advanced
	Audits are used on a regular basis to identify individual and whole school development needs and to ensure that pupils’ entitlement is met. Staff in need of extra support are given assistance.
	Teachers demonstrate a high degree of sustained competence in the teaching of Citizenship and make a significant contribution to the ethos and success of the school and the Duty to Promote Community Cohesion. The school is able to offer support to the Primary Phase, especially regarding transition.  


CITIZENSHIP SELF-EVALUATION TOOL MATRIX
4. Staff Development

	Key Area  

Number  
	4c  

	Key Area of 

Citizenship
	Continuing Professional Development (CPD)

	Focusing  
	Few if any teachers have participated in any Citizenship CPD.

	Developing  


	The school makes use of the local authority advisors, school improvement partners and ASTs where available. The co-ordinator is familiar with the wide range of CPD opportunities and what makes effective Citizenship CPD including web based support e.g. Teachernet and the Citizenship CPD certificate. Citizenship is included in the school CPD programme. The Citizenship Co-ordinator makes some use of the Making Sense of Citizenship CPD Handbook.

	Established  
	The subject leader for Citizenship uses the Self Evaluation Tool to identify CPD needs. Citizenship CPD is an integral feature of the school improvement plan and strategic plan for Citizenship and effective use is made of the Making Sense of Citizenship CPD Handbook. There is an opportunity for those who have taken part in CPD to feed back to staff and use the learning to improve teaching and learning. If there are Citizenship PGCE students in school, there are adequate Citizenship lessons for them on the timetable. Any CPD that takes place meets this DCSF Standards for Citizenship.

	Advanced
	All staff have access to Citizenship CPD through a school supported continuing professional development plan linked to performance management. There is induction for all new staff and opportunity for participation in the Citizenship CPD certification for the subject leader and others. There is evidence that CPD has already made an impact on the Citizenship provision, especially teaching and learning. Training is linked to the CitizED mentoring programme. Distance learning models for CPD are supported by the school leadership. The school acknowledges the role of subject associations, network meetings and advisory groups for Citizenship.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX
5. Monitoring and Evaluation

	Key Area  

Number  
	5a
	5b

	Key Area of 

Citizenship
	Monitoring and Evaluating Citizenship
	Review

	Focusing  
	There is no formal monitoring process.
	There is no review of Citizenship.

	Developing  


	The co-ordinator monitors class teachers and NQTs as and when need arises. This may include lesson observations and scrutiny of planning.
	The co-ordinator monitors but this is rarely discussed in a wider forum. Subject leader reports to leadership team.

	Established  
	There is regular and planned monitoring of Citizenship provision across the whole school, including lesson observation, scrutiny of work and planning. The Citizenship Self Evaluation Tool is used in the planning for the Ofsted SEF, especially regarding Section 4.
	Citizenship is regularly discussed at staff meetings and issues are identified for future development. Citizenship is reviewed annually by key staff and an action plan produced by the Citizenship subject leader in the context of the S EF.

	Advanced
	Teachers regularly observe each other. Pupils provide feedback on lessons and are very involved in the monitoring and evaluation process, identifying issues for development and change. This provides a voice in relation to personalised learning. The impact of the Duty to Promote Community Cohesion is monitored. Reports are made to governors and parents.
	Citizenship is discussed by pupils and staff at school council meetings and at governing body meetings. The review is held annually by pupils and staff and members of the wider community. This informs the school improvement plan. Effective monitoring of developments takes place.   


CITIZENSHIP SELF-EVALUATION TOOL MATRIX
6. Parental/Community Involvement

	Key Area  

Number  
	6a
	6b

	Key Area of 

Citizenship
	Parental involvement in Citizenship
	Voluntary and Statutory organisations and agencies and Non Government Organisations (NGOs) and agencies

	Focusing  
	Parents and others are used as visitors on an ad hoc individual basis. No policy or guidance in place. No information on Citizenship is provided for parents in the school prospectus.
	No use is made of other providers.

	Developing  


	The school plans for the involvement of parents and community members in line with school policy and QCA guidance. The school clearly informs parents about Citizenship education in the school prospectus.
	The school makes some use of local and national agencies as a resource including e.g. the police, magistrates in schools, Development Education Centre, Oxfam, and Unicef

	Established  
	Parents and community members provide support for the Citizenship curriculum and receive clear guidance on their role and purpose. Their involvement is well planned and The involvement of external visitors is monitored and evaluated by staff and pupils.
	Mapping of local community, voluntary and faith resources has been undertaken and their use is planned for in Citizenship.

	Advanced
	Parents and members of the community are involved in many aspects of planning activities in collaboration/partnership with the Citizenship subject leader.
	Members of the community organise support and initiate activities in the school as part of the arrangements for Extended Schools. Pupils and teachers invite speakers to increase awareness


CITIZENSHIP SELF-EVALUATION TOOL MATRIX
6. Parental/Community Involvement (cont.)

	Key Area  

Number  
	6c
	6d

	Key Area of 

Citizenship
	Website
	Keeping parents and local community informed

	Focusing  
	The school does not have a web site at all or, has a web site but it does not have a Citizenship page.
	Parents and community are generally unaware of the school’s approach to Citizenship.

	Developing  


	The school has a website which includes a Citizenship page but it is not easily accessible to parents and the community.
	Citizenship is addressed at the governor’s AGM with specific reference to arrangements for pupil participation being made. Information is also available in school newsletters to the community. Parents know what their children are being taught in Citizenship.

	Established  
	The website is effectively managed and Citizenship information including the citizenship programme, opportunities for pupil participation, work and achievement are published on the site. The website provides information on the school’s arrangements for school linking.
	Parents and community are kept informed through regular newsletters, the school website and through participation in Citizenship activities. Members of the community are used as visitors in line with QCA guidance on working with external visitors.

	Advanced
	Pupils assist in the management of the Citizenship pages in the website. It is dynamic and provides links to other websites, information, resources, and links for pupils and parents. There is an opportunity for parents to make comments about the Citizenship programme.
	Parents and community are invited to participate in workshops on specific aspects of Citizenship such as local issues, human rights, fair trade, the Global Dimension and school linking. Parents and community members are also invited to give or take part in talks.


CITIZENSHIP SELF-EVALUATION TOOL MATRIX
6. Parental/Community Involvement (cont.)

	Key Area  

Number  
	6e

	Key Area of 

Citizenship
	The Duty to Promote Community Cohesion

	Focusing  
	No clear policy for addressing aspects of the Duty to Promote Community Cohesion are in place.

	Developing  


	The school is exploring ways it can effectively address the Duty to Promote Community Cohesion and considering how aspects of the Citizenship curriculum already support this.

	Established  
	All teachers of Citizenship ensure that the principle tenets of the Duty to Promote Community Cohesion are implemented in their approaches to the delivery of the curriculum, and activities across and beyond the school. There is a defined vision of shared values for all sections of the school and wider community. The school is actively participating in Who Do We think We are Week.

	Advanced
	Community cohesion guidance is central to all that the school does. Citizenship policies, schemes and lessons, as well as learning outside of the classroom cross reference the community cohesion guidance. The impact of this is monitored and reported to the leadership team, governors, parents, pupils and the wider community.


ACTION

The rationale described case studies of schools working at four different stages of development. You may find the picture of Citizenship development in your own school reflects some or all of the aspects in any one stage of the tool.

However key areas may be at different stages in the school. Once you have identified for each key area which of the stages is a best fit, use these actions to help focus your citizenship development and plan the next steps.

1. Leadership

Focusing

The head teacher should constitute a working party of key staff and those with teaching and learning responsibilities most likely to have an impact on Citizenship in the school. Ensure progression by building upon the programme of study for Key Stages 1 & 2 PSHE and Citizenship undertaken by pupils in feeder primary schools. A school governor(s) should be invited to participate and as part of the School Improvement or School Development Plan, a plan should be written supported by a policy statement.  The school should appoint a teaching and learning coordinator/subject leader with responsibility for Citizenship and provide sufficient funding for co ordinator/subject leader to undertake the DCSF CPD Certificate for the Teaching of Citizenship and for raising whole school staff awareness. Support may be obtained from Leading Citizenship in Schools Ofsted 2008 www.ofsted.gov.uk and www.teachingcitizenship.org.uk
Developing

Discuss draft statement with staff and governors and agree a whole school approach which makes links to the statutory requirements for community cohesion and well-being requirements. Ensure that funding is targeted towards staffing, INSET and resources appropriately. Review policy and practice annually and ensure that the teaching and learning co-ordinator/subject leader receives appropriate training and support. Look to develop a longer term whole school strategic plan for Citizenship under the initial leadership of the teaching and learning coordinator/subject leader. The school should appoint a trained Citizenship teacher where appropriate.

Established

Ensure that the policy is reviewed regularly involving all stakeholders in the school and community and that staff are complying with it. Ensure that the strategic plan, curriculum plan and associated targets and budgets are monitored and information included in the SEF appropriately. Ensure that the Citizenship development group continues to meet regularly with challenging agendas and drawing upon staff expertise. Build in increasing opportunities for pupil involvement in the planning, monitoring and review of Citizenship.

Advanced

Ensure that the Citizenship vision and high expectations of the school are effectively communicated to all stakeholders. Ensure that Citizenship is an integral part of the School Improvement or School Development Plan and constantly updated. Ensure that pupil representation is effective and not superficial or tokenistic.

2. Resources and their management

Focusing 

Undertake an audit of resources across the whole school including ICT related resources, texts for teachers, photocopiable resources for pupils, fiction and non-fiction, video and CD rom. Identify any gaps in resources associated with the Framework for each Key Stage, and involve teaching and learning co-ordinators/subject leaders from associated subject areas in the selection and Citizenship resources to support teaching citizenship through their own subject. See subject leaflets in the QCA Schemes of Work for Citizenship and Units or visit www.qca.org.uk/citizenship. Send for inspection copies and host a publishers’ book fair in the school. Read reviews of teaching materials in ACT Journal Teaching Citizenship. Develop criteria for the selection and management of Citizenship resources. 

Developing 

Continue to identify resources. Visit subject association website for information www.teachingcitizenship.org.uk 

Also look at www.citizenshipfoundation.org.uk, www.tidec.org, www.csv.org.uk, www.asdan.co.uk, www.citized.info, www.schoolcouncils.org, www.newsecondarycurriculum.org, www.wdwtwa.org.uk
Ensure sufficient funding exists to update resources regularly and that subject resources for citizenship are being used. Ensure that there are effective criteria for the selection of Citizenship resources and that this is applied to those selected to support the development of library resources. 

Established 

Continue to monitor the selection of resources across the school and purchase to fill gaps in provision. Apply the criteria for selection rigorously and ensure that resources are fit for purpose. Ensure that ICT resources are being used effectively to support the teaching of Citizenship and not the teaching of ICT! Monitor lesson planning to ensure that the resources deployed will support the knowledge and understanding requirement for the range and content and Curriculum Opportunities for Citizenship as a whole. Look to involve pupils in the development of criteria and selection of resources. 

Advanced 

Ensure that selected resources promote equality, inclusion and diversity and where possible involve pupils in their selection. Ensure that the use of visits and visitors adheres to the school’s policy on such activity. Visit http://curriculum.qca.org.uk/key-stages-3-and-4/ subjects/index.aspx for guidance on the effective use of people other than teachers as contributors to the teaching of Citizenship.

3. Teaching and Learning

Focusing 

Ensure that all teachers are familiar with the 2008 QCA Citizenship Programme of Study and the 8 Level Scale for Assessment http://curriculum.qca.org.uk/key-stages-3-and-4/subjects/citizenship/keystage3/index.aspx?return= http%3A//curriculum.qca.org.uk/key-stages-3-and-4/subjects/ Teachers should continue to make sue of the original 2002 Citizenship Schemes of Work Teacher’s Guide, which includes advice on approaches for teaching and learning.

Appendix 6, and the QCA Guidance on Assessment at KS3 reference should also be made to the outcomes from Every Child Matters see www.everychildmatters.gov.uk. Build upon the Programme of Study for PSHE and Citizenship at key Stage 2 Develop a Citizenship scheme of work that encourages progression across the school see www.standards.dfes.gov.uk/schemes. Ensure that all Citizenship lessons have clearly stated aims, learning outcomes, appropriate activities and plenary time supported by appropriate resources.  Ensure that teachers receive guidance on handling sensitive and controversial issues. See Making Sense of Citizenship. A CPD handbook Hodder Murray 2006.

Developing 

Provide opportunities for teachers to observe each others’ teaching and encourage a broad range of teaching and learning strategies in the classroom. Establish a working party to examine approaches to the assessment of Citizenship and to develop a policy in line with the school’s overall assessment and marking policy. Visit http://curriculum.qca.org.uk/key-stages-3-and-4/subjects/ for advice on assessment and examples of assessment materials and videos of case studies. See also at www.teachingcitizenship.org.uk and www.newsecondarycurriculum.org/ Encourage more interaction with and between pupils. Include ICT as a tool in citizenship planning. See citizenship, technology and media at the Citizenship section at www.schools.becta.org.uk and also cross curricular dimensions at http://curriculum.qca.org.uk/key-stages-3-and-4/cross-curriculum-dimensions/
Established 

Continue to provide support and CPD opportunities for subject leaders and teaching staff making use of the Citizenship CPD Handbook Making Sense of Citizenship also at www.teachingcitizenship.org.uk. Ensure that subject leaders share the learning outcomes for citizenship with colleagues. Review approaches to assessing and recording progress, and ensure outcomes inform whole school planning for Citizenship. 

Advanced 

Ensure that review activities are followed up by taking the appropriate action. Provide opportunities for teachers to share lessons in order to ensure a consistency of approach for personalised learning and taking into account, multiple intelligence theory, brain based learning and preferred learning styles. Monitor to ensure that the use of ICT is the means not the end.

4. Staff Development

Focusing 

Where substantial aspects of the citizenship programme are taught in other subjects the co-ordinator should prepare an audit that will enable those with subject responsibility to identify what their own subject may contribute to citizenship. 

Teaching and learning co-ordinator/subject leader should prepare an audit that will enable class teachers to identify skills they may have such as, expertise in group work, role play, drama,simulations, multi media, ICT. Look at relevant chapter in the Citizenship CPD handbook Making Sense of Citizenship. Use this audit to draw up training and development priorities to support Citizenship teaching and learning. 

Developing 

The audit should be used to identify gaps in provision and then to commission CPD appropriately. Seriously consider appointing an AST to support the teaching of citizenship in the school. Contact ACT for list of ASTs or work closely with the LEA citizenship adviser where available. Seek the support of the Regional Subject Adviser for Citizenship www.teachingcitizenship.org.uk See also at this web site in order to identify other providers of quality CPD for citizenship.

Established 

Having identified members of staff with citizenship subject knowledge and skills; draw upon this expertise in supporting lesson planning for less experienced and less confident teachers. This may be done through classroom observation, paired teaching and help with lesson planning. Make use of the Citizenship CPD handbook Making Sense of Citizenship to develop whole school activities. 

Advanced 

Ensure that action follows audits and that new teaching staff to the school including NQTs are inducted into the Citizenship programme. Provide opportunities for teachers to extend their knowledge and skills through participation in the Certificate for the Teaching of Citizenship. (See www.teachingcitizenship.org.uk for information on the availability of CPD courses). Scheme of Work Key Stage 3 Appendix 9 and Citizenship and teaching about diversity Appendix 5; Develop an overall policy for assessment in Citizenship using the eight level scale see http://curriculum.qca.org.uk/key-stages-3-and-4/ subjects/citizenship/ which is understood by citizenship teachers and makes use of the end of key stage statements and levels for assessment. Seek help of the LA Adviser or Citizenship AST if applicable.

5. Monitoring and Evaluation

Focusing 

The teaching and learning co-ordinator/subject leader should review monitoring arrangements for Citizenship in line with the school’s policy for monitoring standards, achievement and progression. Reference should also be made to the Ofsted framework for inspection (SEF) see www.ofsted.gov.uk Staff teaching citizenship should look at examples of assessment materials available at http://curriculum.qca.org.uk/key-stages-3-and-4/ subjects/citizenship/keystage3/ and following links. 

Advice here illustrates approaches to assessment previously developed by schools. See also www.teachingcitizenship.org.uk and www.newsecondarycurriculum.org/ where examples of pupils’ work in Citizenship is available to support teachers in making judgments about standards achieved. 

Developing 

The teaching and learning co-ordinator/subject leader should monitor the quality of planning, teaching and learning and assessment activities for all those engaged in the teaching Citizenship. They should ensure that teaching has high standards and expectations. Teachers should encourage pupils to recognise their own achievements in citizenship beyond school and celebrate these. 

Established 

Look for ways of involving pupils in the monitoring process and provide opportunities for them to give constructive feedback on content and teaching and learning activities. Ensure that Citizenship is a regular item on staff meeting agendas. Monitor the contribution of Citizenship to the outcomes for community cohesion and well-being. Look for ways of involving governors.  

Teachers should encourage pupils to recognise their own achievements in citizenship b eyond school and celebrate these. Visit www.csv.org.uk 

Advanced 

Continue to provide regular news about Citizenship for parents and governors. It is a good idea for the governing body to have a governor dedicated to Citizenship who has oversight of the subject and the whole school approach www.governornet.co.uk/
6. Parental and community involvement

Focusing 

The school should develop a policy for using visitors. The QCA has produced guidance Working with external contributors for Citizenship (http://curriculum.qca.org.uk/ key-stages-3-and-4/curriculum-in-action/ index.aspx?fldKeyword1=Citizenship) the school should look at the possible links between the Duty to promote Community Cohesion and the Citizenship education provision for young people.  Visit the following to access information about other providers of Citizenship; www.teachingcitizenship.org.uk.   

Construct a school website with a Citizenship page. Ensure that the school prospectus includes information about the school’s approach to Citizenship including reference to community cohesion and consider sending a leaflet home. 

Developing 

Invite local and national organisations to make presentations to the staff about their resources, training programmes and school based support, and possible collaboration. Visit www.csv.org.uk and www.communitypartners.org.uk 

Ensure that the school Citizenship curriculum effectively supports the development plan for the Duty to Promote Community Cohesion. Conduct a review of the effectiveness of the Citizenship page on the school website and ensure that it is updated and examine ways of informing parents about developments. 

Established 

Ensure that the involvement of parents and community members are carefully monitored and that they are involved in the evaluation of those activities to which they contribute. Relate to the school action plan relating to the Duty to Promote Community Cohesion see www.teachernet.gov.uk/wholeschool/communitycohesion and link to initiatives like Who Do We Think We Are Week see www.whodowethinkweare.org.uk Look to involve pupils in the management of the Citizenship pages on the school website. 

Advanced 

Ensure that the relationship with parents and the community is an active one. It is very easy to allow the relationship to slip to one of parents as passive receivers or helpers rather than one of contributors and partners. Citizenship in the context of teaching and learning, the culture of the school and links with outside partners is a key aspect of the Duty to Promote Community Cohesion.
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CITIZENSHIP SELF-EVALUATION ACTION PLANNING

	LEADERSHIP
	

	What are we trying to achieve?
	

	How will we do this?
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CITIZENSHIP SELF-EVALUATION ACTION PLANNING

	RESOURCES AND THEIR MANAGEMENT

	What are we trying to achieve?
	

	How will we do this?
	

	Who will lead this and be involved?
	

	What are the milestones?
	

	What evidence will there be of progress?
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	TEACHING AND LEARNING
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	What evidence will there be of progress?
	


CITIZENSHIP SELF-EVALUATION ACTION PLANNING

	STAFF DEVELOPMENT

	What are we trying to achieve?
	

	How will we do this?
	

	Who will lead this and be involved?
	

	What are the milestones?
	

	What evidence will there be of progress?
	


CITIZENSHIP SELF-EVALUATION ACTION PLANNING

	MONITORING AND EVALUATION

	What are we trying to achieve?
	

	How will we do this?
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	PARENTAL/COMMUNITY INVOLVEMENT

	What are we trying to achieve?
	

	How will we do this?
	

	Who will lead this and be involved?
	

	What are the milestones?
	

	What evidence will there be of progress?
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